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This study aimed at investigating teachers’ perceptions about natural approach in teaching
English for young learners and its implementation in public primary schools in Gianyar
Regency, particularly on teachers’ perceptions on natural approach in teaching English for
young learners, how the English teachers implement naturalistic values in teaching English as
a foreign language in Gianyar regency, and teachers’ perceptions about naturalistic values for
young learners related to the strategies in teaching English as a foreign language in classroom.
The subjects of the study were 3 English teachers in 3 different public elementary schools in
Gianyar Regency. The research design of the study was mixed methods. This study used three
instruments: observation sheets, questionnaires, and interviews. The observation sheet was
used to find out how teachers implemented the naturalistic values in teaching English for young
learners. The questionnaire was used to find out teachers’ perceptions on natural approach
and the interview was used to find out how teachers’ perceptions related to their strategies in
teaching English for young learners in their classrooms. This study showed that the relation
between teachers’ perceptions and the implementation found that there were few results
indicated inconsistency between both of them. The data were also supported by the result of
interviews.
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1. INTRODUCTION

In Indonesia, primary schools with English only or bilingual approaches have increasingly
established and gained popularity among parents and children. The presence of English
subject in primary schools in Indonesia is intended to make children able to understand the
English language at their early ages, not only in big cities but also in small cities as in Gianyar
Regency. According to Artini (2016), English as an optional subject in primary school has been
a part of the local content curriculum since 1994. It means the English subject can be given or
not in the schools depending upon the schools’ policy or government’s policy. For example, as
in Gianyar Regency, English is included as a local subject in the primary schools due to the
fact that Gianyar is popular with the tourism object. So, the government in Gianyar Regency
wants to introduce foreign language especially English to primary students since an early age.
Teaching English since an early age is beneficial and more effective since children’ brain is
easy to absorb a new language. The mastery of English is also perceived to be a valuable
investment for young learners’ future. In Gianyar, English as a local content subject is taught
to the fourth, fifth and sixth grade students.

Primary school students belong to young learners if it is seen from the age of the children.
Teaching English to young learners is different from teaching English to adolescence or adult
learners because young learners are more enthusiastic in the classrooms. In learning a new
language, young learners have no awareness of grammatical mistakes and are less
embarrassed to talk and they also tend to speak like natives due to their lack of inhibition
(Cameron, 2001).

In line with that, teaching young learners have a distinct impression for the teachers, like
Schneiderova (2013) who has stated that teaching young learners can be challenging,
rewarding and even surprising. Harmer (2007) claims that young learners have different
characteristics and they learn differently from adolescents, adults, and even from older
children. The teachers also should consider that young learners have a low concentration span
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and short memory (Yang. 2001). Children take good pleasure in finding and creating fun in
what they do. Children have a ready imagination, children’s words are full of imagination and
fantasy, and it is more than simply a matter of enjoyment.

Teachers who deal with young learners must have competence both professional
competence and pedagogical competence. Working with young learners gives opportunities
for language teachers to develop what the learners have already had. They, young learners,
do not come to the class of language empty-handed, they have already had well-established
instincts, skills, and characteristics which help them to learn another language (Halliwell,
1992). Due to the situation, teachers need to use appropriate classroom strategy, method and
approach in teaching and learning process especially to teach young learners. In a great
sense, it can be said that good and suitable teachers’ classroom strategy, method and
approach for young learners’ English class can make the aim of the learning process be
accomplished succesfully.

Throughout the last several decades, a general concern has risen among early childhood
teachers concerning the policies and content of early primary education programs. This new
concern is highly related to the capabilities of young learners in primary school education
areas.

To educate 21st century young learners, a teacher is demanded to have balanced
knowledge in both theory and practice. Focusing on teaching English for young learners,
regardless of whether English is taught as a compulsory or local subject, primary school
students need introductory concepts of English covering several skills and components. To
encourage the students’ English mastery, the teacher indeed becomes the center point of the
class. The success in achieving the competencies depends on how creative and innovative
the instructors are.

In order to make students learn effectively and efficiently, a teacher has to perform
a large number of activities inside and outside the classroom. The teacher is expected to
possess a certain amount of knowledge, certain attitudes, and skills, which is known as
teachers’ competence. In other words, teachers’ competence included the right way of
conveying units of knowledge, application, and skills to students (Richard, 2011). High
teacher’s competence is so crucial that it can beneficially lead to positive individual student
development, and it even would lessen the aggressive behavior in the classroom.

In line with the teacher’s competency, the teacher’s role is very important in supporting
the learning process for young learners. The teacher must be able to create an interesting
learning and can be understood by students. The activity of students in learning is one of the
factors that influence of the students’ success in a lesson. Students are expected to be truly
active in learning, so it will have an impact on students' memories of the subject matter. For
young learners, to be able to understand the English language needs a special way, a way
that is interesting, easy, and applicable for their ages. To achieve goals, there must be some
components as the supporting components of learning provided by the teachers. A suitable
teaching approach is applied to young learners brings the teachers to success, gets their
objectives of learning. The teachers also have to choose an appropriate approach in teaching
young learners.

There are some approaches in teaching English for young learners, such as: humanistic
approach, behavioristic approach, constructivists approach, and naturalism approach. All of
the approaches have their own strengths and weaknesses. There are no better or worse
approaches, the use of approaches depends on the learners’ need and learning situation in
the classroom.

There is one approach that is applicable for teaching young learners, which is natural
approach. Natural approach is a language teaching approach, which claims that as a native
language is acquired by the students, target language should also be learned in a natural way
(Krashen and Terrell, 1983). This approach focuses on giving less emphasis on teacher talking
for a long time, making students repeat what the teachers’ say, and limiting the questions to
the textbook alone, and more importantly, less focus on accuracy in terms of target language
sentences. The natural approach is derived from naturalism, which means belief in Nature.
This philosophy believes that “everything comes from nature and returns to nature”.
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Here, the term of naturalistic values in implementing the teaching and learning process
in the classroom. The naturalistic values give less emphasis on teacher talking for a long time,
making students repeat what the teachers’ say, and limiting the questions to the textbook
alone, and more importantly, less focusing on accuracy in terms of target language sentences
(Richards and Rodgers, 1986). In the naturalistic values, the teacher uses the target language
to communicate in the classroom, whereas students can use either the language being taught
or their mother tongue. Moreover, the teacher creates a classroom atmosphere that is
interesting, friendly, and there is a low affective filter for learning. This is achieved in part
through such naturalistic values as not demanding speech from the students before they are
ready for it, not correcting students’ errors, and providing the subject matter of high interest to
students.

In implementing this approach, sometimes the English teachers of public primary schools
in Gianyar Regency were not aware that they used this kind of approach in the classroom. It
is important to know English teachers’ perceptions of naturalistic values in teaching English for
young learners in the classroom. The English teachers may have a different perspectives about
naturalistic values and how it is implemented in teaching English for young learners. Therefore,
this study attempted to investigate teachers’ perceptions about naturalistic values in teaching
English for young learners and its implementation in public primary schools in Gianyar
Regency.

2. RESEARCH METHOD

Research Design is a mixed methods design approach that was used to investigate the
implementation of conceptual knowledge and pedagogical practices of English primary school
teachers in Gianyar municipality on child centered learning in teaching English for young
leamers. In this study, the data were collected through observation sheet, questionnaire form,
and interview. The questionnaire was developed by using open-ended questions. It is used to
answer the research question number one. The observation sheet was used to answer the
research question two. Meanwhile, the interview was used an interview guide in collecting the
data to answer research question number three.

In this study, the data were collected through observation sheet, questionnaire form, and
interview. The questionnaire was developed by using open-ended questions. It is used to
answer the research question number one. The observation sheet was used to answer the
research question two. Meanwhile, the interview was used an interview guide in collecting the
data to answer research question number three.

The observation sheet was given to three English teachers from different public primary
school in Gianyar Regency. The observation sheets used to find out teachers’ perceptions of
Naturalism values in teaching English for young learners in public primary schools. The
researcher did not join any class participation during observing the teachers in order to get the
natural data. The researcher observed every teacher for three times or three meetings. Here
the observation sheet table that given to the teachers.

In this study, the researcher used interview guide in gathering the data. The interview
guide was used to find out about teachers’ perceptions and the implementation of naturalism
values in teaching English for young learners. This instrument supported the information of the
guestionnaire in giving more information about the perspective of English teachers in applying
naturalism values in the classroom. The questions of the interview was developed from the
results of the questionnaires of three English teachers. The interview was developed based on
several different questions which they answered orally. The researcher wrote their answers
instantly so that the researcher could copy exactly what they were saying.

This study used questionnaire to collect data from three English teachers in public
primary schools in Gianyar Regency. The questionnaire used five-point likert scale items.
There were 35 statements in the questionnaire. The purpose of this questionnaire was to
gather information of teachers’ perceptions of naturalism values in teaching English for young
learners. The teacher answered the questionnaire after the observation was done. The
guestionnaires were completed and collected on the spot. The results of the questionnaire on
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Naturalism values in teaching English for young learners were used to know the perceptions
of English teachers in public primary schools in Gianyar Regency. It used the guideline of
qualification level proposed by Koyan (2012).

3. FINDINGS AND DISCUSSION

This research conducted in three different primary schools in Gianyar Regency. The
schools are SD N 1 Celuk, SD N 2 Celuk and SD N 3 Batubulan. All of the schools are public
primary schools that use the similar curriculum in teaching the students. They use K13 as their
curriculums. In every primary school in Gianyar Regency, There is only one English teacher to
teach English subject.

Based on the teachers’ profile above, it can be seen that the English teachers have some
differences in terms of gender, length of service, educational background, and additional
education. Therefore, the teachers’ perceptions on naturalistic values in teaching English for
young learners can be different one to another.

This study was about investigating teachers’ perception in TEYL on naturalistic value in
public primary school in Gianyar Regency. There were three research objectives in this study,
such as: 1) to find out the perception of the English teacher in public primary school in Gianyar
on naturalistic value in teaching English for young learners, 2). to find out the way English
teachers implement naturalistic value in teaching English as a foreign language in Gianyar
Regency, and 3). to find out teachers’ perception about naturalistic value for young learners
related to the strategies in teaching English as foreign language in classroom. The subjects of
this study were three English teachers in three different public primary schools in Gianyar
Regency. Those primary schools were SD No. 1 Celuk, SD No. 2 Celuk, and SD No. 3
Batubulan. The participants consisted of two male English teachers and one female English
teacher. In choosing the participants, the researcher used purposive sampling. It had one
condition which was the participants should be English teachers in public primary schools in
Gianyar Regency. This research used mixed method in analysing the data. The type of mixed
method used in this study was an embedded design analysis proposed by Creswell (2012).
This study used three instruments in collecting the data through observation sheet,
questionnaire form, and interview. The questionnaire was used to know the teachers’
perceptions of naturalistic value. The observation was used to know the implementation of
naturalistic value. The last was an interview, it was used to know the relation between the
concept and the implementation of naturalistic value in public primary schools in Gianyar
Regency.

The first research question of this study was to find out the perceptions of the English
teacher in public primary school in Gianyar on naturalistic values in teaching English for young
learners. Teachers’ perceptions questionnaire on naturalistic values in teaching English for
young learners. Based on the result of teachers’ perceptions questionnaires of three English
teachers on naturalistic values, it found that the majority of the participants had very strong
perceptions on naturalistic values.

The second research question of this study was the activity that mostly appeared was in
the component learner as a listener and performer, teachers are primary source of
comprehensible input, start with TPR commands, and teachers create an interesting
classroom atmosphere. English teachers strongly agreed that the activities of using TPR were
very commonly used in teaching English in Elementary schools. They believed TPR as a part
of naturalistic values still applicable used in teaching young learners. That result was in line
with the statements proposed by Krashen and Terrell (1983), the naturalistic values "is for
beginners and is designed to help them become intermediates.” It has the expectation that
students will be able to function adequately in the target situation.

The third research question of this study was the relation of the teachers’ perceptions
about naturalistic values for young learners with the strategies in teaching English as a foreign
language in the classroom. In the finding, it found that Inconsistency between the perceptions
and the implementations happen in the component that states Use TPR to teach the materials,
since the perception is very strong while the implementation is low. It also happens in the
concept of Introduce classroom terms and props into commands, Use picture, visuals aids and
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realia with commands and conditionals in introducing new vocabulary, Teachers chose a rich
mix of classroom activities. Teachers’ perceptions about those concepts are very strong and
strong, meanwhile the implementation is very low and low. Those components showed the gap
between the teachers’ perceptions and the implementation on naturalistic values in teaching
English for young learners. It can be seen through the result that teachers’ perceptions were
very strong and the implementation was low. It can be assumed that sometimes teachers did
not realize, they did not implement what they already knew in their mind. In order to find the
reasons of those inconsistencies between the perception and the implementation, the
researcher followed up by interviewing the participants.

In short, the findings and discussion of this study showed teachers’ perceptions and the
implementation sometimes inconsistency in few parts. Overall all of the results showed those
teachers’ perceptions had very strong perceptions of naturalistic values. In term of the
implementation, the result showed some of the learning activities almost appeared in all
indicators, meanwhile only several activities were not frequent appeared in the indicators.
Thus, the relation between teachers’ perceptions and the implementation found that there were
few results that showed inconsistency between both of them. The data were also supported
by the result of the interviews.

4. CONCLUSION AND SUGGESTIONS

The teachers’ perceptions reached a very high category or belong to a very strong
perception of naturalistic values based on the total qualification level proposed by Koyan
(2012). It can be seen the lowest number of perception was 3.0 and the highest number of
perception was 4.6. In addition, it can be assumed that the three teachers were still used
naturalistic values in the learning process, that was why they answered the question bravely
by giving 5 or 4, and only a few gave 3 for the statements of the questionnaires.

According to the result of the relation between perceptions and implementation, it is
found that the category of the relation of the first component which is Learner as a listener and
performer is consistent. The second component which is Learn to identify things based on the
materials is categorized into slight consistent. The relation between teachers’ perceptions and
the implementation of the component Teachers are primary source of comprehensible input is
categorized into consistent. Inconsistency between the perceptions and the implementations
happen in the component that states Use TPR to teach the materials, since the perception is
very strong while the implementation is low. It also happens in the concept of Introduce
classroom terms and props into commands, Use picture, visuals aids and realia with
commands and conditionals in introducing new vocabulary, Teachers chose a rich mix of
classroom activities. Teachers’ perceptions about those concepts are very strong and strong,
meanwhile the implementation is very low and low.

The relation between teachers’ perceptions and implementation showed that the relation
of the first component which is learner as a listener and performer is consistent. The second
component which is Learn to identify things based on the materials is categorized into slight
consistent. The relation between teachers’ perceptions and the implementation of the
component Teachers are primary source of comprehensible input is categorized into
consistent. Inconsistency between the perceptions and the implementations happen in the
component that states Use TPR to teach the materials, since the perception is very strong
while the implementation is low. It also happens in the concept of Introduce classroom terms
and props into commands, Use picture, visuals aids and realia with commands and
conditionals in introducing new vocabulary, Teachers chose a rich mix of classroom activities.
Teachers’ perceptions about those concepts are very strong and strong, meanwhile the
implementation is very low and low.

In relation to the findings found in this study, the researcher proposes some suggestions.

For police makers, the research would be beneficial for the teachers’ professional
development through supporting the development of significant teachers’ professional
activities. For English Young Learners teachers can participate in some seminars or
workshops to fulfill their knowledge in teaching English for young learners.
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For further studies, researchers can conduct studies on the same topic about
investigating teachers’ perception in TEYL on naturalistic value in public primary school in
Gianyar Regency. The findings of this study could also be beneficial for them as their
references in developing similar study because only a few researches conducted this topic.
Therefore, they can conduct better research in the future. Observation and interviews are
recommended to get more data. Observations can be used to analyses how teachers
implement naturalistic value in teaching English in the classroom, and through interview,
researchers can know the reasons why the teacher used those approach in the classroom.
Therefore, the researcher will get rich data for the study.
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